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Abstract: It cannot be denied that collaborative learning is regarded as a common 

approach in foreign language acquisition. However, it might be challenging to 

encourage all group members to equally and actively get involved in all group 

discussions and assignments. Therefore, this research proposes the application of 

monitoring sheet to deal with the problem of free-riding in collaborative activities in 

writing classes (when there are members hardly participating in group work). The 

research context was carried out in writing class of Business English majors at 

National Economics University. To begin with, the researcher clarified the integration 

of group work attached with its great advantages in teaching writing. Also, the arising 

phenomenon happening when group members not getting actively involved in the 

mutual tasks was emphasized. The evaluation methods for the innovation were 

comprised of interview, documentary analysis, observation and diaries which were 

developed with qualitative data. Responses from students in a writing class revealed 

that monitoring sheet should be considered as a solution to motivate students to work 

more interactively and make them feel more responsible for the mutual assignments. 

Keywords: Collaborative learning; free-riding; monitoring-sheet; interaction; 

autonomy. 

 

1. Introduction 

In practice of teaching and learning languages, group work seems to be a 

common approach due to its benefits in improving collaborative spirit and collecting 

numerous ideas. However, reality reveals that there are members contributing unequal 

devotion compared with others’. Therefore, this study looks into weaknesses and 

strengths of an innovation in the context of writing class, which is related to the 

application of a monitoring sheet to manage unequal participation in collaborative 

learning activities. In the following pages, research methods and data analyses are going 

to be presented in details with the aim of demonstrating the answers to three research 

questions: 

- How does the monitoring sheet change students’ participation in group 

writing task? 

- Does the monitoring sheet motivate students to join writing task? 

- What difficulties do students encounter during completing the monitoring sheet? 

In addition to the clarification of each qualitative research method, the description 

of data triangulation as well as the interpretation of data sets, there is also a section 

illustrating concerning issues which arise from the innovation, working out aspects in 

which the innovation worked and did not work effectively.  
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2. Literature review 

It should be emphasized that writing skill plays a significant role in EFL (English 

as a foreign language) and ESL (English as a second language) class-based settings. This 

is the key to language acquisition (Ismail & Maasum, 2009; Mandal, 2009). As a matter 

of fact, writing could help a learner develop language capabilities to the fullest because 

this is the area providing a crucial incorporation of various language-relevant elements 

including vocabulary, spelling and grammar as well as idioms (Mandal, 2009). Without 

the assistance of writing, it seems to be impossible to check a student’s knowledge of 

sentence structure and grammar even if this person is fluent at giving oral output 

(Mandal, 2009). Various references have discussed teaching approaches to help leaners 

achieve the mastery over writing skill. Noticeably, group work should be employed in 

writing lessons as a teaching procedure, which brings about chances for different 

members to cooperate with a mutual goal (Mandal, 2009). This method would grant in 

numerous idea collection, higher academic performance, lighter workload and even 

intimate friendship (Gibson, Moore & Lueder, 1980; Swortzel, 1997). Thus, group work, 

or in other words, collaborative learning should be integrated into teaching and learning 

writing skill.  

It cannot be denied that the utilization of team work has resulted in a number of 

benefits which are of sharing ideas (Swortzel, 1997), building up relationship (Dolmans, 

Wolfhagen, Vleuten & Wijen, 2001) as well as enhancing academic score and group work 

skill (Burdett, 2003). However, there is an apparent fact that there are team members who 

hardly contribute to or even take no responsibility for their tasks. This is referred to with 

the term free-riding, which is likely considered as the most popular disadvantage of 

collaborative learning (Kerr & Bruun, 1983). The free-riders would put influence on 

members’ morale and destroy instructor’s reputation (Roberts & McInnerney, 2007; 

Burdett, 2003). Hence, solutions to free-riding problem should create a studying 

environment clearly figuring out individual tasks, carefully assigning participatory jobs and 

encouragingly rewarding valuable efforts (Roberts & McInnerney, 2007). 

A monitoring sheet should be put into effect with the expectation of preventing 

free-riding symptom. This is a material applied as a compulsory completion for obtaining 

attendance and participation mark. This paper provides details of individual job, qualities 

of group leader, information of team procedure and assessment of member participation 

(Appendix).  

In fact, the proposal of operating a monitoring sheet is based on recommendations 

given by enormous researchers when dealing with team members who do not actively 

participate in group works. This tool would ensure equal jobs allocated to contributors 

(Watkins & Daly, 2003), fair treatment to all students (Roberts & MacInnery, 2007) as 

well as control and recognize individual involvement (Watkins & Daly, 2003). However, 

these experts did not suggest either specific form or any model monitoring paper to drive 

the followers. Obviously, the idea seems to work effectively, then, its design and details are 

inferred to be based on various situations and teachers or researchers. It should be notified 

that monitoring sheet is the term created by the researcher of this study, which might not be 

considered as either a commonly used method or tool. Then, it is probably hard to find out 

links showing the description of this innovation in different circumstances, even the quest 

for similar terms such as participation or controlling seems to come into view with 
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irrelevant academic contents. Furthermore, the searching results for using measures to 

overcome free-riding appear with limited academic articles but for some linked with peer-

to-peer system and group diaries. For instance, in their study, Michael and John (2005), 

from school of information management and systems, university of California, Berkeley, 

established a peer-to-peer (P2P) system, in which users should share resources so that they 

have access to acquire other materials and avoid revenge. Andrade (2004), studying grid 

computing, introduced a CPU-sharing grid (OurGrid) with “a very lightweight autonomous 

reputation scheme”, demonstrating that reputation system of OurGrid would successfully 

control free-riding, enhancing the collaboration of each peer to the benefit of the peer-to-

peer community. Additionally, it reported on the utilization of both individual and group 

diaries to prevent loafers in group projects.  

Despite its above benefits, the usage of monitoring sheet has not been widely 

introduced and well researched with limited previous studies worldwide and particularly in 

Vietnam. Searches for results of this innovation appeared with few related sources. 

Therefore, this can be regarded as a research gap for intensive analysis into the application 

of monitoring sheet in writing class with the engagement of collaborative activities.  

3. Methods 

3.1. Context 

Institution 

National Economics University 

Faculty of Foreign Languages 

English Department 

Division of Business English 

Class description features Details Notes 

Year level 
2

nd
 year English major 

Intermediate level 

 

Macro-skill Writing  

Task 

Secondary research Group work is compulsory to 

conduct a library research 

handed in at week 5 

Number of students 25 
There would be 5 groups in 

total, each has 5 members 

Time of innovation Summer semester 5 weeks 

Lessons/week 3 

In total, there are 15 lessons. 

Innovation (monitoring sheet) 

would be integrated into all 

lessons 

Some features of students  

They are more familiar with teacher-center method and 

traditional teaching style, in which, teacher delivers theory 

at first, then, learners practice writing individually, hand in 

their papers and receive written feedbacks from the 

instructor. 

They are highly demanding and motivated. 
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3.2. Procedure of the innovation implementation 

At the first lesson, the monitoring sheet was introduced to the students. No further 

explanation relevant to the research of the innovation was delivered. 

Every lesson, each student brought to the class his/her sheet of monitoring group 

work and took notes in the sheet. It should be reminded that each different group work 

session would have a different paper. 

There were amendment and adjustment to the sheet to ensure that it worked 

effectively. Thus, the comments and feedbacks were welcome at lesson 1, week 2.  

3.3. Instruments 

3.3.1.  Documentary analysis 

At the first writing session, each student was provided with one paper of 

monitoring material. All class participants were asked to make copies of this sheet and 

bring to every 15 lessons. For every 3 sessions per week, there should be only one 

monitoring sheet to be completed. Totally, there should be a file of 7 sheets per head. 

Regarding analysis, for each set of these sheets, the general comments and 

feedbacks for every criterion were summarized based on the most outstanding 

statements. Rankings were calculated based on the arithmetic average. Then, a database 

with 25 core monitoring sheets was established, which was ready to be processed so that 

main issues were given with specific figures (percentage) out of 100%.  

 3.3.2. Semi-structured interview 

Individual interview with ten key questions was conducted at week 5. Each 

conversation lasted nearly half an hour. The interviewer (researcher) had to take notes of 

the students’ answers to the inquiries because they shared that it would be inconvenient 

for them to talk with a device of recording.  

A database of 25 files being filled with notes of 25 students’ answers to the 10 

basic questions and follow-up ones was available to be explored. For each file, key words 

of noun phrases (stating individual tasks), adjectives (describing emotions and feelings), 

verb phrases (illustrating actions) and liking devices (showing reasons and comparisons) 

were carefully highlighted with different color pens for different groups of questions. 

After that, main ideas covering all issues emerging through 25 sets of responses were 

given with a calculation of percentage (out of 100%) for each statement. 

3.3.3. Observation field notes 

During every writing session, teacher was prepared to take notes of observation 

of students’ attitudes and behaviors towards group work activities, especially, comments 

of their facial expressions, which sometimes were expressed by drawings on the notes to 

tell exactly how team members were feeling when they participated and how they were 

encouraged in contributing to both mutual and individual tasks. 

The processing of this kind of data was similar to the above one of answers to 

questions in the interview session. There was a book (like a diary) written by the teacher 

(who was also the observer in this case) with 15 A4-sized papers describing attendance, 

changes in participation and contribution as well as improvement in attitudes and 

behaviors. These 15 sheets were the notes of observation of 15 writing lessons. After 
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carefully reviewed all of these papers, the researcher also underlined key terms of noun 

phrases (demonstrating individual job allocation in groups), verb phrases (describing 

learners’ actions, movements and feedbacks), adjectives (telling group members’ 

thoughts and feelings) and even icons of smiling and crying and so on. Then, it was a 

collection of key points referring to the significant aspects of all 15 papers that the 

researcher could complete, with each statement an estimation of percentage (out of 

100%) was added. 

3.3.4. Diaries 

All class attendants were required to use one notebook, decorated it in an 

attractive way and write down what they were assigned to do after one week with three 

sessions, how they finished the tasks, how they felt about their own completion and 

participation. They were also advised to give feedbacks on problems filling in the 

monitoring sheet for that week. A set of 25 diary notebooks were collected and analyzed 

at the end of the term.  

Each student brought to the last writing class his/her own diaries with clear 

information filled in each required section. Having collected all of these documents, the 

researcher had a data set in written form with the number of 25 books and 15 pages for 

each. Then, it was essential to analyze each diary in turn so that key findings (of 15 

lessons) for every requirement were summarized. After that, the workload was just 

dealing with 25 sheets covering the most crucial ideas of 25 students. By this time, it was 

possible to calculate the percentage of agreement and disagreement with each statement 

based on the findings of these 25 papers. Each data set of the same student was coded 

with the same number. 

4. Findings   

The monitoring sheet made most of the students get involved and be interactive 

in the group tasks 

The documentary analysis threw light on the pleasing information that 90% of the 

research subjects could clearly point out their individually assigned jobs. In fact, the 

majority of the group members successfully wrote down their numerous tasks of 

searching references, preparing handouts, contacting participants, proposing outline, 

presenting main ideas, controlling negotiation process, etc. Moreover, when it came to 

the aspect of group procedure, 60% learners rated the implementation of group protocol 

at “very good” column. The same number agreed on the “good” enforcement of group 

rules like no private talk, no Vietnamese in class, etc. Especially, it should be noticed that 

about 70% group participants ranked “very good” for the element linked with equal part 

encouragement. In terms of individual participation, 50% pointed out that the frequency 

of team members’ speaking more than once was good. Also 50% appreciated “excellent” 

rate for asking questions, which all were relevant to the academic issue, not something 

else off topic. Additionally, 73% learners filled in the box of “good” for interactions 

among members of the team. It seemed that the monitoring sheet was a remarkable 

invention, which really assisted students in understanding their specific roles with 

various jobs, and at the same time, developed their disciplines in obeying the rules. It was 

also great that thanks to the monitoring sheet, participants were more aware of equality, 
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even frequency of speaking times for everyone reached “good” level, pushing up 

interactive activities inside collaborative learning. 

However, the data examined through semi-structured interview, at first, was not 

really as positive and promising as the above numbers. Although 90% students could 

give evidences proving that they knew what they were asked to complete, only 50% 

interviewees were capable of describing what they did in details.  

Interview notes Code 12: 

That was the session in which we had to create the outline for our research 

paper. Of course, I still remember that I was asked to be in charge of seeking for 

supporting ideas for the first argument… Another time was when we, I mean the group, 

had to report what we could find useful after searching materials in the library, the 

leader told me that I would be the representative of the team to announce out results in 

front of the whole class. It seems to me that I could remember quite well my tasks. 

Interview notes Code 15: 

Answer: Oh, uhm, I’m so sorry, I actually did not pay much attention to what the 

leader said. 

Follow-up question: Then, how could you know what you have to do? 

Answer: I asked other people and some were really willing to help me. 

Follow-up question: Well, what did they do to HELP you? 

Answer: They reported to me what the leader had said, there was also a girl, who 

even asked if I needed her help to complete my job and I agreed. 

Follow-up question: Woa, really! But do you think that it also meant others 

participated in the mutual work, but you did not? What did you think about your 

decision? 

Answer: It did not matter, I suppose, provided that we could produce something 

of the whole group, I think it is good that hard-working and excellent students help the 

others. 

About more than 60% people shared that the monitoring sheet actually helped 

them take part in the tasks, which matched with the number stating “very good” equal 

participation. However, reasons for this fact were rather various. 

Interview notes Code 10 

I participated because I felt the paper functioned like a reminder. It, honestly 

speaking, made me better by raising my awareness that participation, participation all 

the time. 

Interview notes Code 12 

I did participate simply because I was afraid of the teacher. All the time, I saw 

you hold papers and pens in your hand, go around the classroom and write down 

something. I thought that if my name was written in the bad corner, then, my mark would 

be deducted. 

Interview notes Code 15 

Well, I did not do much of my tasks. It did not mean that I did nothing. Because 

everyone had their own jobs, so I had to complete mine, otherwise, my friends would 

shout at me. Even the girl asking to help me, was really busy doing her jobs, so she just 

instructed me… 
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Discussing the benefits of the monitoring sheet, approximately 50% interviewees 

commented that they felt it was a tool forcing people to do, to join, to argue. Because 

when each person specialized in one aspect, then, that member was the master of the 

field-the only participant who could control ideas related to that point. In addition, the 

sheet made learners to interact (60%). Each person was assigned with a particular job and 

had to report the results to the whole class, then, that one should take responsibility for 

asking questions if not understanding what to do, telling other people to support if not 

managing the jobs in time. Then, it might be obvious that even the participation was due 

to non-academic reasons and the contribution sometimes was not precisely equal, the 

involvement in group activities should be ranked “good” because everyone had to join 

and do their jobs.  

Another source of data to triangulate was based on observation notes. 

Lesson 1: Today is the first writing class of the term. I grouped people randomly 

and asked them to agree on the area for their research paper. Going around the class, I 

found out that among 5 members of a group, only half of them spoke English and actively 

discussed, the rest people were just listening all the time and easily accepted the most 

persuading ideas… 

Lesson 5: Today, I am working with groups on the introduction, how to narrow 

down the topic step by step to lead the readers to the theses statement. I have just asked 

members to join their groups and suggest their way of introducing. They looked excited 

to share their ideas. Some people were nodding their heads, or even smiling at others’ 

comments. I realized that most of group members (about 3 or 4 out of 5) were discussed 

enthusiastically. Their mouths kept moving until the others interrupted. The class was 

really noisy. I love this atmosphere. 

 Lesson 10: Last lesson, all students had chance to go the library to search for 

necessary books. This session, each group should deliver a short presentation reporting 

what they found and difficulties dealing with the supporting ideas with limited relevant 

materials. At first, each team was given 15 minutes to discuss. I am going around the 

class and taking notes as usual. I see that everyone is now showing their notes, some are 

pointing at some lines in their papers, some are listening carefully, some are busy 

writing down valuable points (I guess these are the secretaries of the groups). Even those 

who do not always talk are now busy taking part in arguing (with serious facial 

expressions) so that their ideas are taken into consideration. 

It is apparent from the above evidences that at first, students’ participation was 

not as much as expected. However, it might be because they were then more familiar 

with the companion of the sheet, then, they really got better at contribution. In most of 

the lessons, about 60 - 70% people were talking with each other (on topic). 

The monitoring sheet made quite large number of students (60%) feel 

responsible, beneficial and excited with collaborative learning 

The main source of database was from the interview 50% people stating that 

because of the allocation of jobs clarified in the monitoring sheet, they had to do their 

works but chose no more option. When working alone, they might delay the essential 

preparation to produce an academic composition (the first semester of paragraph and 

essay writing) and rush to finish in two or three hours before due time, whereas 

cooperating with others, they had to activate their minds in order to finish the tasks on 
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time. Therefore, concerning home tasks, members had to spend hours each day searching 

online sources, even hours meeting on online chat-room to discuss. The reason was that 

the mutual research paper would be marked as one score for every member so all 

participants had to care about each other. Then, it is clear that specific job allocation 

forced each person to work for the mutual objective. Answering the question “What do 

you think about the monitoring sheet?”, majority of participants shared the same idea that 

it reminded them of what they have to do in each session, how many times they had to 

speak, how many questions they should ask and how much discussion they should have 

with other people. Because all the names of members doing the above things would be 

listed in the sheet and they really expected to be praised.  

Interview notes Code 4: 

At first, I was forced to do, I felt ok, if the teacher wanted, I would do. I did not 

have any clear idea about the advantages of this paper. Later on, after each week, some 

of my classmates said they were appreciated by others because they brought about 

interesting ideas. I felt I also wanted that. Then, I tried. What made me surprised was 

that the more I talked, the more I felt I learned. People corrected my mistakes of logical 

ideas, and sometimes the teacher was passing me and corrected my errors of 

pronunciation. It was great! (raising her voice) 

Interview notes Code 25: 

I think it is useful. At least, we have something to know what we need to do and 

who is assigned to do what. It is very clear in group work, without it we would blame for 

each other if any wrong happens. Especially, the section of overall ratings really made 

us try our best when we compared our results with other groups. That is the team spirit 

we gain when working with each other. 

Interviewees said they at first did not like the sheet, it was complicated to work 

with one compulsory paper and had to fill in it. However, 70% stated that, later on, the 

sheet became a vital part for all group sessions, even out of classroom, which made they 

work in the way of specialization. 

Observation was the second method to reflect students’ motivation. It was 

excellent that reviewing the notes, researcher found  out repetition of adjectives like 

excited, eager, prepared to talk, serious, full of responsibilities, improved 

participatory, etc.  

About 55% of students wrote in their diaries emotions like these: 

Code 3: 

I think today I did a good job, I introduced 3 interesting ideas to the group, I 

think they were all important. People agreed with me, they said yes, there was one 

commented that he liked my idea. I am happy and I feel needed by others 

Code 22: 

Adjectives about me today: full of ideas but afraid to talk, excited to share but shy 

to be commented on 

What I want to improve: be more active and ready to talk. I see other people 

discuss noisily, I like that environment and I want to join 

In conclusion, based on positive adjectives, it might be certain that most of the 

students actually felt like working with the monitoring owing to its good effects. 
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Most students demonstrated that they have problems in completing the 

monitoring sheet 

Findings of all different research methods made it clear that there are concerning 

issues with the monitoring paper. 

Problems Interview Diaries 
Documentary 

analysis 

There should 

be a section for 

statements of 

comments on 

other 

members’ 

participation 

and overall 

ratings  

70% 

Code 11: 

I have no chance to 

express my 

feedbacks but for 

putting a tick into 

columns of ratings. 

Code 23 

It is essential to 

spend some lines 

on free feedbacks 

to clarify reasons 

or things like 

that… 

75% 

Code 7: 

If there were a section 

for comments on good 

points, I would say some 

beautiful words about 

him, he participated 

positively 

Code 18: 

Why did not the designer 

give some space for 

comments with icons , 

 like on face book, 

clearer, I think 

75% 

Code 4: 

I do not think ticks 

on the rating 

columns are 

enough 

Code 17 

I usually see that in 

other papers 

similar to this, 

there is a section 

for comments or 

suggestions, why 

not here? 

The rating 

scale should be 

revised 

80% 

Code 2: 

I find it hard to 

understand what it 

means by 

“excellent, very 

good” 

Code 15 

I think it is too 

complicated with a 

variety of level. I 

think it looks 

unfriendly  

70% 

Code 16 

I am confused to rate our 

group participation 

today. I do not think it is 

great enough to be 

excellent, but it is unfair 

to say just good. I cannot 

tell difference from 

excellent and very good 

Code 22 

I think little and some 

are the same. I do not 

know. This week, Lan is 

the person talking 

private stories but not 

very much, where should 

I put a tick for her? 

80%  

Code 21 

I get confused with 

the ranking system 

Code 23 

The tool for 

ranking should be 

changed 

To summarize, the innovation (monitoring sheet) seems to be well accepted and 

welcome. It actually contributed to students’ involvement, promoted excitement about 

the group works. However, there are still problems need fixing. 
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Discussion 

RQ 1: How does the monitoring sheet change students’ participation in group 

writing task? 

90% respondents could fill well in the space of individual tasks but then, only 

50% could be able to describe in detail what they had done. The reason for this fact was 

that normally, most students just did all questionnaires, teaching evaluation and related 

sheets as quickly as possible. Then, it was impossible for them to think carefully about 

what they were asked to tell. Furthermore, it should be emphasized here that Vietnamese 

people are those who always tell lies to hide their weaknesses. They want to express 

themselves with the perfect images without knowing that deep questions for great details 

would be the mirror to reflect exactly their responsibility for the mutual jobs. 

More than half of the class agreed that the innovation helped them to participate. 

Nonetheless, the reasons for their participation were not always linked with the power of 

the monitoring sheet. Through the interview, it was obvious that some took part in the 

contribution because they were forced by the teacher, they simply did what the teacher 

told them to do. Another cause laid on the academic performance, if they did complete 

the sheets, their participation score (20%) would be affected. The other 40% was of mid-

term test, when they had to hand in finalized outline with clearly illustrated thesis 

statement and supporting ideas. The rest was of total mark for the final research paper. At 

this institution, it is the traditional story that writing score for secondary research is 

normally low, because of high requirements of academic content and writing style. Then, 

20% of participation mark was valuable. Last but not least, contribution due to being 

afraid of other people’s blames. Vietnamese people, in general, want to be praised, not to 

be badly commented in a direct basis. Then, in order to avoid that, one of the advisable 

ways was to work. All of these above mentioned reasons show that students themselves 

did not know the importance of the monitoring sheet, which was put into effect to help 

them work, not to force them to struggle with it. 

The innovation should be highly appreciated in the way that its function is 

considered as a tool to make students work, whether they are aware of its real value or 

not. After finishing the whole-term-task, then, learners should recognize the intangible 

usefulness of this innovation when they know how to work logically and professionally 

in a team. However, it is essential to insert a column of leader’s signature to confirm 

what other members listed was correct. Then, all weekly sheets had better be collected at 

the end of the week so that no changes were made. It is also important that the group 

leader might be diversified. At that time, everyone would have the same opportunities to 

express themselves, they would be more willing to participate. 

RQ 2: Does the monitoring sheet motivate students to join the task? 

For this section, the innovation worked quite well. The first root is because this 

was a new thing in a writing class in this institution, which made a big number of 

students curious about. Another derivation is that these English majors are highly 

motivated learners (as stated at first). They seem to be eager and willing to work with 

something different, but still, they have not dared to speak out may be because they are 

born really shy or they are dominated by other members who are good at either speaking 

or writing skills.  
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On the other hand, there should be rules for punishment and awards. At mid-term, 

the researcher should have collected information in the sheet, summarized names of 

participants who had actively contributed to the group task and praised them in front of 

the whole class. This could enhance the role of key persons and make other work harder. 

Those who had not taken part in the activities of the whole team during the past weeks 

should also be named and punished of doing more jobs next time or being fined, etc.  

RQ 3. What difficulties do students encounter during completing the 

monitoring sheet? 

As mentioned in the previous section, the most concerning issues highly voted for 

were related to the wish for a section of free comments on good and bad participation of 

other members and the amendment in the scale so that it would be much more convenient 

and time-saving in completion. 

The innovation successfully presented an outstanding detail leading to the value 

of the monitoring sheet, which is the participation section asking “who”. Particularly, 

that table explored who spoke more than once, who disclosed personal information and 

experience, who asked questions and who interacted well with others. This resulted in 

competition among group members, which is necessary to push up the studying spirit in 

the class. Especially, the evaluation of overall ratings among groups made them try their 

best so that their team would achieve the highest scores. These characteristics are crucial 

when working with Vietnamese people, who really wanted to be felt the best and who 

always feel excited joining competitiveness. 

In the monitoring sheet, there are sections that should be released, particularly, 

those dealing with the emerging issues from group process, the extent to which the leader 

solved these issues. One more problem was the evaluation of the group leader. There was 

a part asking opinions about the leader but no relevant questions in the interview or 

required section in the diaries referred to this matter. Then, the role of this person was not 

appreciated whereas it should have been applauded. The monitoring sheet should have 

included more space with specific adjectives mentioning the qualities of participation. 

Consequently, the respondents would know how effective their contributions were 

assessed. 

A problem that should be discussed here is the influence of the teaching style in 

the university. Normally, in writing class, teacher dominates both theory and practice, by 

which, it means that students learn in silence. They listen to the instructions, and produce 

compositions (paragraph or essays) individually and receive feedbacks from the teacher. 

Then, at the beginning, they would find it hard to work it group, and think that it is 

strange to collaboratively write a common work. As a result, the introduction of the 

monitoring sheet might make the situation become more complicated. At the same time, 

teachers in the department seem to be resistant to change. They share that they do care 

about how group members work, just pay attention to the final product and mark it with 

the same score for everybody. Moreover, since it was required in the curriculum a group 

secondary research, traditional teaching methodology has been in use with no concerning 

effects. Therefore, they did not approve the innovation and when students accidently 

mentioned it in other classes, they receive negative respond from the other teachers. This 

actually demotivated learners in completing the sheets.  
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Finally, the idea of introducing a monitoring sheet into collaborative learning 

activities was great but the problem that should be fixed at first is the content of the sheet 

so that it could be more focused on the essential information. Additionally, some minor 

changes of extra sections for comments, awards and punishment should be taken into 

consideration. 

5. Conclusion 

The very first comment that should be mentioned in this final section of the 

assignment is that the idea of the innovation was quite successful, with estimated level of 

about 50 - 60%. It is wonderful to see that the innovation helped most of the students 

participate in collaborative learning tasks, by which, it means that leaners really involved 

in different activities with other members with noisy discussions and arguments 

enhancing their interaction in an English class oriented by the communicative language 

teaching methodology. Moreover, the monitoring paper also brought about the number of 

60% of students who were raised awareness of mutual work responsibility, interested in 

the benefits of the innovation and more excited grouping with classmates in both in-and-

out class activities. Nonetheless, it is disappointing to recognize that 80% students 

demonstrated that they have problems in completing the monitoring sheet. This fact 

would certainly make the research think more carefully about the design and the content 

of the monitoring sheet for the next time of employing the innovation. 

The application of the innovation is really good in the way of creating chances for 

students to challenge themselves with a new idea and a new teaching style, compete with 

each other to improve learning quality in class. Especially, thanks to this innovation, each 

participant is expected to recognize the equal contribution of different people to the 

common task, which, later on, would help them a lot in the working environment where 

they have to do team work - a big obstacle for those who have never had chance to try 

before graduating from the university. Besides these benefits, the innovation should also 

be changed at some points of contents and format so that it could achieve the best 

response.  

It would be not easy to spread out this innovation as a common rule in this 

institution, but, expectation should really be kept due to the increasingly utilization of 

communicative language teaching, where group talks play a vital position. However, 

before officially accepted, there should be some reflections of the innovation that really 

need to be considered. In addition to the redesign of the monitoring sheet, the research 

methods would provide more accurate results if photographing is employed and an 

observer gets involved. These factors would help to produce a database which is hoped to 

be more diversified as well as objective. 

This work fills in the last segment of the series starting from looking at and 

choosing methods, thinking of innovation and writing about research methods and lastly 

ending with implementing the innovation integrated with the use of those above methods 

to evaluate the innovation. It had been anticipated that the innovation might be 

successful. Luckily, it did not fail but just needs some more changes in order to be 

perfect and comprehensive. Therefore, it can now be concluded that the idea of 

implementing a monitoring sheet in second-year writing class for English majors at 

National Economics University in Vietnam might help to prevent free-riding problem. 
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Hoạt động nhóm luôn được đánh giá là một phương pháp hiệu quả trong việc dạy 

và học ngoại ngữ. Tuy nhiên, để khuyến khích mọi thành viên trong nhóm tham gia các 

hoạt động cùng nhau một cách tích cực và công bằng vẫn còn là một thách thức không 

nhỏ. Bài viết này trình bày lý do cần sử dụng phiếu đánh giá cá nhân trong giải quyết 

hiện tượng ỷ lại khi tham gia hoạt động nhóm của môn viết (hiện tượng này xảy ra khi có 

những cá nhân trong nhóm không tham gia thảo luận nhóm và làm bài tập cùng những 

thành viên khác). Nghiên cứu này được tiến hành trong môn Viết đối với sinh viên ngành 

Tiếng Anh Thương mại, Trường Đại học Kinh tế Quốc dân. Trước tiên, tác giả làm rõ vai 

trò và lợi ích của hoạt động nhóm trong quá trình giảng dạy môn viết. Trong phần tiếp 

theo, hiện tượng những sinh viên không tham gia tích cực trong hoạt động chung của 

nhóm được tác giả bàn luận. Từ đó, kết quả của giải pháp sử dụng phiếu đánh giá đã 

được phân tích dựa trên bốn phương pháp định tính gồm phỏng vấn, phân tích tài liệu, 

quan sát và nhật ký. Kết quả từ những sinh viên tham gia môn viết cho thấy phiếu đánh 

giá giúp các thành viên trong nhóm tương tác tích cực hơn và tham gia làm việc có trách 

nhiệm hơn. 

Từ khóa: Học nhóm; hiện tượng ỷ lại; phiếu đánh giá; tương tác; trách nhiệm. 

 


